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Introduction 
Extensive research documents the student benefits of dual enrollment participation, particularly 

for students historically underrepresented in higher education. Yet traditional face-to-face dual 

credit programs can experience a myriad of challenges impacting course availability and student 

access. These include: 

• A shortage of credentialed dual credit teachers: Recent modifications to regional 

postsecondary accreditors’ credentialing requirements for dual credit teachers – including in 

the 19 states in the Higher Learning Commission (HLC) region and the 11 states in the 

Southern Association of Colleges and Schools Commission on Colleges (SACSCOC) region 

– are exacerbating a shortfall of high school teachers credentialed to teach college courses. 

While efforts are underway in many states to increase the number of credentialed dual credit 

instructors, a dearth of approved instructors can constrain dual credit course availability, 

particularly in rural and urban communities that struggle to recruit and retain dual credit-

credentialed teachers. 

 

• Small high schools: Small high schools employ fewer teachers, resulting in a smaller pool 

of potential dual credit teachers.  

 

• Insufficient students to fill a course section:  While small high schools are more likely to 

lack a sufficient number of students to fill a course section, even larger high schools may be 

unable to fill courses that fewer students are interested in. High schools of all sizes may 

struggle to fill a course section if they lack a sufficient number of students who meet 

program eligibility requirements and course prerequisites. 

 

• Transportation and other logistical challenges: Although rural high school students face 

unique challenges in traveling to and from their nearest college campus, students in urban 

and suburban areas may also face dual enrollment participation barriers if they lack 

transportation, or if family, work, or other obligations preclude them from traveling to the 

college campus. Free- and reduced-price lunch-eligible students who lose access to meals 

while away from their high school may also be disinclined to dually enroll at the college 

campus. 

 

• Access to instructional, non-instructional K-12 supports: Students may be averse to 

traveling to the college campus if it results in reduced access to instructional and non-

instructional supports offered at their high school. Such academic supports might include 

special education services, English language learner instruction, or tutoring. Non-

instructional supports could comprise counseling, health services, or mental health 

https://static1.squarespace.com/static/589d0f90ff7c507ac483988e/t/60c3c093333d28054f70e5db/1623441555926/Advocacy+-+What+the+Research+Says+About+College+in+High+School+Programs.pdf
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assistance. 

 

• Lack of access to corequisite support – resulting in lack of access to dual credit: 

While dual credit eligibility and placement requirements are often based on standardized 

test scores, these have been shown to be inaccurate predictors of course success. Use of 

standardized test scores for eligibility and placement also disproportionately impacts low-

income students and students of color. Research demonstrates that students – and 

particularly students of color and economically-disadvantaged students – who would likely 

have been successful in gateway courses are more likely to be placed in remedial 

coursework (or if high school students, denied dual credit course or program access) based 

on the use of standardized test scores for program eligibility and placement.  

Delivery of corequisite support, in which underprepared students enroll in a gateway college 

course concurrently with academic and often nonacademic supports, may in some instances 

be feasible only through a remote or hybrid delivery model. 

For purposes of this report, “dual credit” refers to college courses delivered to high school 

students, typically for both high school and college credit, regardless of course location or 

instructor type. 

This report uses the following terms: 

• Synchronous: Students receive real-time instruction on a consistent weekly schedule 

throughout an academic term. Students may attend in a single classroom or be 

scattered across multiple schools. 

• Asynchronous: Students participate in the course content independently of a shared 

weekly schedule. A student’s school may build course participation into the student’s 

weekly school schedule, but the timing of such participation is not dictated by the course 

provider. Courses may integrate synchronous aspects for quizzes, exams, student-

teacher check-ins, and, as needed, academic support. 

• Hybrid: Students experience a combination of face-to-face and remote (either 

synchronous or asynchronous) instruction in a single course. 

Development of this report 
The findings are informed by 26 remote interviews in fall 2021 and spring 2022 with more than 

30 individuals embedded in K-12 and postsecondary contexts, who are engaged in the 

development and implementation of state or local remote dual credit efforts. Thirteen interviews 

were conducted with Illinois stakeholders, and 13 interviews were held with leaders of statewide 

remote dual credit efforts in Arkansas, Idaho, Indiana, Michigan, Minnesota, Montana, North 

Dakota, and Utah. Interviewees’ programs primarily but do not exclusively serve rural students. 

State-level programs in Arkansas, Idaho, Indiana, Michigan, Montana, and North Dakota are 

also members of the Virtual Learning Leadership Alliance, a network of 20 state-level K-12 

online learning platforms that provides “collegial support and collaborative opportunities … to 

share resources, services, and expertise.”  

All interviewees were asked to describe their program’s approach to remote dual credit and 

invited to share best practices and lessons learned from those experiences. Leaders of state-

level platforms delivering remote dual credit were asked more detailed questions about their 

processes and practices, including as they relate to student and parent notification and 

https://ccrc.tc.columbia.edu/publications/multiple-measures-placement-using-data-analytics.html
https://www.virtuallearningalliance.org/
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outreach; student enrollment; advising students on course selections; student supports; course 

modality or modalities; course development and evaluation; and teacher onboarding and 

professional development. 

Names, titles, and professional affiliations of those interviewed are listed in the Appendix. 

Key components of remote dual credit programs 
Synthesizing findings and recommendations from these interviews, this report presents 

essential components of high-quality remote dual credit delivery mechanisms. These program 

aspects include: 

• Instructional delivery approaches, e.g.,  

o Synchronous 

o Hybrid 

o Asynchronous 

• Course development and maintenance 

• Instructor onboarding 

• Ongoing instructor support and professional development 

• Student onboarding and parent access 

• Student academic supports 

• Student nonacademic supports 

Instructional delivery approaches 
Interviewees identified benefits, challenges, and key considerations for each delivery model 

described below.  

Synchronous 
Some platforms such as North Dakota’s Center for Distance Education offer all dual credit 

courses synchronously. Utah’s Snow College concurrent enrollment program, statutorily 

established in U.C.A. § 53B-16-205.5 as a statewide hub for remote dual credit delivery, offers 

nearly all of its dual credit courses in a synchronous format. 

Benefits 

• High school students are on the same weekly instructional schedule as the partnering 

institution.  

• Two-way videoconferencing allows instructors to assess in real time whether students 

are grasping a concept and adjust instruction accordingly. 

Challenges 

• Differences in high school bell schedules can make it challenging to fill a course section 

with students from multiple sites. 

• Dedicated technical support may be necessary to address technical challenges that 

arise during class, so instructors aren’t distracted from delivering content. 

Program Highlight: Snow College, Utah 
Statute (U.C.A. § 53B-16-205.5) designates Snow College, a two-year college in central Utah, 

as a statewide provider of dual credit courses via interactive videoconferencing (IVC). In 2019-

https://le.utah.gov/xcode/Title53B/Chapter16/53B-16-S205.5.html?v=C53B-16-S205.5_2020051220200701
https://le.utah.gov/xcode/Title53B/Chapter16/53B-16-S205.5.html?v=C53B-16-S205.5_2020051220200701
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2020, Snow College offered 34 unique concurrent enrollment1 courses in 14 disciplines, for a 

total of 119 course sections. These IVC courses, broadcast to rural high school students 

statewide, are taught by Snow College faculty, usually as they are delivering face-to-face 

instruction to matriculated Snow College students. 

Snow College has identified several best practices: 

• Not all faculty load is IVC instruction. This allows faculty to also teach courses that 

are exclusively on-campus offerings, allowing them to maintain a connection with 

students via in-person instruction. 

• A dedicated IVC classroom with Cisco technology in each partnering high school. 

This facilitates faculty oversight of and direct interaction with students across multiple 

high schools. This best practice was echoed by interviewees in other programs, who 

noted that while a single camera for a course delivered on Zoom can work, IVC systems 

can make the course experience more robust. For example, one interviewee teaching a 

dual credit geology course described his ability to zoom in on an individual rock sample 

as he was discussing its properties. 

• A trained adult facilitator in each high school classroom. The facilitator, often a part-

time aide or community member rather than a credentialed high school teacher, is 

responsible for making sure the technology is working, and that students are paying 

attention during the class.  

• Snow College student IVC facilitators. These facilitators run technology for faculty and 

address any technical glitches that arise during class, allowing faculty to focus on 

instruction. 

Hybrid  
Some state and local platforms deliver dual credit content in a combination of remote (either 

synchronous or asynchronous) and face-to-face content. 

Benefits 

• Applying both synchronous and asynchronous instruction can accommodate high 

schools’ varying bell schedules. Face-to-face segments can be delivered one or more 

days a week at a scheduled time; students can complete asynchronous content on the 

remaining days of the week. 

Challenges 

• Instructors need targeted training to effectively deliver instruction in a hybrid 

environment. 

• Teachers delivering asynchronous content need mechanisms to ensure students stay on 

pace to complete course content by the end of the academic term. 

• If the remote and face-to-face instruction are provided by two different teachers, 

programs will need to ensure mechanisms for ongoing communication between the two. 

Program Highlight: The Community College of Denver 
The Community College of Denver (CCD) has created a hybrid creative writing course as a 

means for high school students successfully completing the course to place into CCD’s gateway 

 
1 In Utah, “concurrent enrollment” refers to college courses offered to high school students, regardless of 
instructor type, or course location or modality. 
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English composition course without further prerequisites. According to Peter Lindstrom, Dean, 

Center for Math, English and First Year Experience at CCD, a CCD creative writing professor is 

the instructor of record. As such, the faculty member holds responsibility for: 

• “Delivering all instructional content (videos, office hours, etc.) 

• Grading/assessing all student work 

• Meeting with students either synchronously or asynchronously to discuss content, 

grades, or other faculty advising/mentoring questions 

• Communicating regularly with the high school support teacher/counselor about class 

progress and individual student progress.”2 

A high school English teacher or guidance counselor – who may not be credentialed to teach 

English composition – provides instructional support on the days the faculty member is not 

providing concurrent enrollment instruction. “Classroom support personnel are responsible for… 

• “Facilitating student-led classroom group work/activities supporting class 

content/assignments 

• Assisting students with online class navigation 

• Assisting students with time management and other college success skills essential for 

success in the course 

• Fostering a community in the classroom the supports the creative writing work 

• Communicating regularly with the online college instructor about class progress and 

individual student progress.”3 

CCD staff note that this creative writing course increases high school students’ skill and 

confidence in putting their words on paper, which staff say is many students’ greatest obstacle 

to success in English composition. Students report the creative writing course to be highly 

culturally relevant, allowing them to find their voice and tell their stories – and in the process, 

become more effective writers. 

Asynchronous 
Some platforms deliver most or all of their dual credit content asynchronously.  

Benefits 

• Asynchronous courses are easier for high schools to integrate into their bell schedules 

than synchronous offerings. 

Challenges 

• Asynchronous instruction frequently requires teachers to provide written feedback to 

students. Multiple interviewees noted that as an instructor, speaking your communication 

and writing your communication to students are two distinct skill sets, and that many 

educators struggle to effectively write their communication in a way that will resonate 

with students. One interviewee observed that the best teacher in a face-to-face 

environment might struggle in an asynchronous environment. As a result, teachers of 

asynchronous courses need onboarding and continuing professional development to 

effectively deliver asynchronous instruction. 

 
2 Peter Lindstrom, personal communication, July 22, 2022 
3 Peter Lindstrom, personal communication, July 22, 2022 
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• Teachers need strategies to monitor student progress on readings and assignments, 

and mechanisms to swiftly intervene when students are falling behind or struggling. 

(More on teacher onboarding, professional development and supports on pages 7-8.) 

Program Highlight: Virtual Arkansas 
Virtual Arkansas, averaging roughly 1,300 asynchronous dual credit course enrollments a 

semester and 8,500 credit hours completed each academic year, may be one of the largest 

providers nationally of asynchronous dual credit courses. 

Virtual Arkansas dual credit offerings are intended to be available only when postsecondary 

partners cannot fill local secondary partners’ course demand. Before a district may enroll 

students in a Virtual Arkansas dual credit course, the district and local two-year college partner 

must confirm in an application to the Arkansas Department of Higher Education that neither the 

high school nor the college partner offers a comparable dual credit course. A district cannot 

enroll students in a Virtual Arkansas dual credit course if the high school or local college offers 

an equivalent course. 

Virtual Arkansas dual credit courses are taught by full-time Virtual Arkansas staff who have 

been approved by the platform’s postsecondary partner, Arkansas Tech University. While many 

students complete courses entirely asynchronously, students are offered two optional 

synchronous sessions a week; these synchronous sessions become mandatory if a student is 

struggling in a course. 

Virtual Arkansas courses are built into students’ weekly school schedules. Students are 

expected to attend courses at a designated time and location (e.g., library, computer lab, 

classroom, etc.). A trained adult facilitator is present in each such room to ensure that students 

are in attendance and on-task and resolve any IT issues that arise. 

It should be noted that staff of several other state platforms interviewed for this study likewise 

noted that students in asynchronous courses had such courses built into their course schedules 

and were required to participate in the course in a designated room overseen by a trained adult 

facilitator. Staff commented that facilitators are typically not teachers in the subject area of the 

course, and that this can be a good thing. A math teacher facilitating a math course, for 

example, may disagree with the process the instructor asks students to use to solve a problem, 

creating confusion for students. 

Course Development and Maintenance 
Course development and maintenance is a concern primarily for asynchronous courses. State-

level platforms often engage a team approach in course development. The platform contracts 

with a teacher or faculty member to develop the course content. An instructional designer – and 

possibly also an instructional developer – assemble the course content into an asynchronous 

format. Virtual Arkansas, for example, maintains a director of design and development and a 

team of two specialists for this aspect of creating new courses.   

Once these processes are complete, a teacher or program administrator will review the course 

against a rubric or standards to confirm quality. Some platforms such as Virtual Arkansas and 

Ivy Tech Online Dual Credit use the Quality Matters standards; Montana Digital Academy 

applies the National Standards for Quality Online Teaching. Platforms also adhere to the Web 

Content Accessibility Guidelines (WCAG) 2.0 standards.  

https://www.qualitymatters.org/qa-resources/rubric-standards
https://www.nsqol.org/the-standards/quality-online-teaching/
https://www.w3.org/TR/WCAG20/
https://www.w3.org/TR/WCAG20/
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In addition, some state platforms such as the Idaho Digital Learning Academy (IDLA) noted that 

they apply a template to every class (dual credit or not) to keep a consistent structure; the 

template includes colors and fonts. This provides students with a sense of familiarity that can 

promote course success when they enroll in their second course on the platform. This 

consistency can also make it easier for classroom facilitators to navigate courses when 

assisting students. 

Interviewees noted that once students enroll in a course, issues may arise – a broken link, 

confusing or inaccurate content, or an incorrect test question answer, for example. Platforms 

typically offer means such as a ticket help desk system for teachers, students, classroom 

facilitators and platform staff to flag such course issues for a team member to address. In 

addition, state platforms maintain a curriculum director who conducts a comprehensive review 

of all courses on a regular annual or biennial schedule and identify courses in need of more 

extensive updates to content or design. 

Instructor Onboarding 
All state platforms studied have an instructor onboarding process, typically with a more intensive 

onboarding process for teachers teaching in an asynchronous environment for the first time. 

Two examples are described below. 

Montana Digital Academy 
Montana Digital Academy (MDA) has developed Very Good Online Teaching (VGOT) 

standards, which describe five components of online instruction – presence, communication, 

professional responsibilities, learning design and implementation, and assessment design and 

implementation – that support student success in MDA’s online courses. New MDA instructors 

must participate in orientation centered on these standards and be certified in these standards 

before teaching their first MDA course.  

Virtual Arkansas 
New Virtual Arkansas instructors must complete an onboarding process that introduces 

teachers to the basics of effective written online communication – e.g., how to effectively write 

rather than speak your communication. The onboarding also includes an orientation to the 

learning management system (LMS) and student information system (SIS).  

However, according to Virtual Arkansas leadership, the most impactful aspect of its onboarding 

approach has been its buddy teacher system, providing a stipend for a veteran Virtual Arkansas 

teacher to mentor a new Virtual Arkansas teacher during their first year. A protocol provides 

direction for weekly meetings between the mentor and mentee during the first semester of the 

new teacher’s instruction for Virtual Arkansas; during the second semester, the mentor and 

mentee meet every other week or as needed. New teachers struggling in any way are directed 

to reach out to their buddy teacher first. Virtual Arkansas has also developed a teacher gateway 

or help guide containing how-to recommendations and examples on all possible topics teachers 

could need guidance on, including processes and how to effectively provide student feedback. 

Ongoing Instructor Support and Professional Development 
State platforms generally offer instructors ongoing tech help, e.g., through a tech department 

Zoom room or a college student-supported tech office, so that instructors can receive just-in-

time support if any technology issues arise. 

https://docs.google.com/document/d/1rKjCW0yS8d6SoV-zm6tidr0YAx4qmocuS4l84Mu2yn8/edit
https://docs.google.com/document/d/1rKjCW0yS8d6SoV-zm6tidr0YAx4qmocuS4l84Mu2yn8/edit
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In addition, all state platforms included in the study offer ongoing instructor support and 

professional development through one or more of the following means: 

• Summer workshops 

• Ongoing one-on-ones with a platform-employed instructional leader or administrator 

• Mentor teachers 

• Instructional coaches with drop-in hours 

• [Virtual Arkansas:] Second-year teachers complete Quality Matters training 

• Professional learning communities 

• Design and development department 

MDA has developed a “pre-flight checklist” for every course, including changes to course 

content, that every teacher must review each term before teaching a course. 

Student Onboarding and Parent Access  

Student Onboarding 
As one interviewee observed, “Sometimes we don’t acknowledge how dramatically different an 

online experience is for students compared to the face-to-face environment.” For this reason, 

student onboarding, especially for first-time remote dual credit students, can be immensely 

helpful. On many state-level platforms studied, all first-time online students must complete an 

orientation before proceeding in an online course.  

The Idaho Digital Learning Alliance (IDLA) requires all students enrolling for the first time in a 

particular IDLA course delivery model to complete a two-hour orientation. (IDLA course delivery 

models are “Flex” – fully online, self-paced, proficiency-based courses – or “Cohort” – 12- to 16-

week fully asynchronous courses. Most IDLA dual credit courses are Cohort courses.) An 

experienced Flex student enrolling in a Cohort course for the first time must complete the 

Cohort orientation. Any student who enrolls in a course but does not complete the first-time 

student orientation will be dropped from the course.  

Parent Access to Information  
Just as in face-to-face dual credit courses, parents of students in online dual credit courses 

typically have little to no access to course instructors, and do not receive updates on their 

student’s progress. However, some platforms have developed mechanisms to help bridge the 

information gap. For example, students in Virtual Arkansas dual credit courses can elect for 

parents to have access to their course information. If a parent of a student in a Virtual Arkansas 

dual credit course wishes to speak to their student’s instructor, they must sign a FERPA release 

form. 

Student Academic Supports 
Platforms use various means to identify disengaged or struggling students and provide 

supports. The North Dakota Center for Distance Education’s LMS notifies an instructor if a 

student is a first-time student with the platform, based on the platform’s experience that students 

who have never taken a course on the platform will most likely need extra support. 

Many state-level platforms’ LMS automatically sends a student, teacher, and/or program 

administrator an alert if the student has not logged into the class within a certain number of days 

after the start of the academic term and/or has any uncompleted assignments. Some platforms 
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will drop a student from a course if the student has not logged in within a specified number of 

days after the start of the academic term. This prevents students from attempting to complete 

an entire course in the last days of a semester, which most students are unable to do. 

Virtual Arkansas requires struggling students to participate in weekly synchronous sessions 

guided by platform-developed teacher protocols that define quality synchronous sessions; these 

are discussed extensively in professional learning communities (PLCs) and other professional 

development forums. The platform’s PLCs also provide a venue for teachers to share best 

practices on delivering effective synchronous teacher/student support sessions.  

Student Nonacademic Supports 
Many state-level interviewees noted that as supplementary course providers, they rely on 

partnering high schools to offer advising and other nonacademic supports. Snow College is one 

exception. By statute, the college must provide advisory support to concurrent enrollment 

students and their counselors to ensure that course selections align with students’ academic 

and career goals. To this end, Snow College maintains three advisors – one each in southern, 

central, and northern Utah. Advisors travel to area high schools four days a week to meet with 

students, counselors, and course facilitators. In addition to discussing course selections with 

students, these staff ensure students and counselors are aware of registration and drop 

deadlines, and occasionally drop off course materials at the high school.  

Sometimes support comes in the form of supporting the supporters. The Center of Excellence in 

Leadership of Learning (CELL) at the University of Indianapolis runs the federally funded Rural 

Early College Network (RECN), which partners a mentor endorsed early college with early 

colleges seeking CELL’s early college endorsement. RECN hosts “Lunch and Learns,” 

lunchtime calls exclusively for counselors in RECN schools. On these calls, counselors gain 

support by sharing the challenges of and best practices for counseling and advising students 

through the academic and social-emotional challenges exacerbated by the pandemic. 

Conclusion 
Remote dual credit is a potentially impactful strategy to increase access to college courses, 

particularly for rural and urban high school students. Synchronous, hybrid, and asynchronous 

models have all proven effective. To ensure quality and provide appropriate student supports, 

remote dual credit programs must include components related to course development and 

maintenance, instructor onboarding and professional development, student and parent 

onboarding, and academic and nonacademic supports. 

  

https://le.utah.gov/xcode/Title53B/Chapter16/53B-16-S205.5.html?v=C53B-16-S205.5_2020051220200701
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Appendix 

Interviewees for this project 

Illinois interviewees 

• Nick Chatterton, Director, Education For Employment, College Express 

• Ryan Cumpston, Faculty & Chair of Geology and Geography, College of Lake County 

• *Roger Eddy, Interim President, Lincoln Trail College 

• Bridget French, Executive Director of College & Career Readiness, Rockford Public 

Schools 205 

• Jeff Fritchtnitch, Education Solutions Advisor, Synapsis Inc. and Rural Illinois Shared 

Education (RISE); former Superintendent, Mt. Vernon Township High School #201 

• Aimee Galvin, Government Affairs Director, Stand for Children Illinois 

• Rachelle Hendrickson, Dual Credit and Outreach Coordinator, Eastern Illinois University 

• Jason Klein, Director of P-20 Initiatives, Center for P-20 Engagement, Northern Illinois 

University 

• Lazaro Lopez, Associate Superintendent for Teaching and Learning, Township High 

School District 214; Chair, Illinois Community College Board 

• *Rodrigo Lopez, former Assistant Dean of College in High School Programs, Elgin 

Community College 

• Josh Norman, Associate Vice-President for Enrollment Management, Eastern Illinois 

University 

• Heather Penczak, Director of Innovation and Implementation, Education Systems 

Center, Northern Illinois University 

• Emily Rusca, State Policy and Strategy Director, Education Systems Center, Northern 

Illinois University 

• Josh Stafford, Superintendent, Vienna High School 

• Sarah Stashkiw, Director, P-20 Educational Partnerships, College of Lake County 

• Erin Torrisi, Early College Credit Program Supervisor, Township High School District 214 

Out-of-state interviewees 

• John Ashworth, Executive Director, Virtual Arkansas 

• Janet Boyle, Director of Rural Early College Network (RECN), Center of Excellence in 

Leadership of Learning (CELL), University of Indianapolis, Indiana 

• Troy Byler, Director, Advance College Project (ACP), Indiana University 

• Mike Daniels, Dean of Students and Director of Concurrent Enrollment, Snow College, 

Utah 

• Christopher Ebsch, Director of Curriculum, Michigan Virtual 

• Tonya Greywind, Assistant State Director, North Dakota Center for Distance Education 

• Laura Hayes, K-14 Special Projects Director, Ivy Tech Community College, Indiana 

• Ellora Hicks, Concurrent Credit Campus Director, Virtual Arkansas 

• Heidi Hoefs, Director of Dual Enrollment and Adjunct Faculty, University of 

Northwestern-St. Paul, Minnesota 

• Katie Lash, Executive Director/Instructional Program Coordinator, East Central 

Educational Service Center, Indiana 

• Andrea McKay, Director of Instruction, Michigan Virtual 

• Jason Neiffer, Executive Director, Montana Digital Academy 
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• Rebecca Rahschulte, Vice President of K-14 Initiatives and Statewide Partnerships, Ivy 

Tech Community College, Indiana 

• Candace Roush, Superintendent, Shoals Community School Corporation, Indiana 

• Jeff Simmons, Director of Supervision and Instruction, Idaho Digital Learning Network 

• Shannon Smith, Senior Director of Student Learning Services, Michigan Virtual  

*Role has changed since fall 2021 interview 
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